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CHAPTER I
INTRODUCTION

The de velopment of educatio n in t he United States to its present
standard has be en a maj o r contribution to the concept of democracy the
world over.

The educatior of peo ple has been all-important to in-

dustrial progress, l
Vocational traini ng fo r distributive occupations is not in opposition
to other kinds of education; in fact , vocationa l education is a vital part
of education for a great number of persons . Vocational training for distributive occupations has definite fundamental contributions to make toward the achievement o f the maj or purposes of education in a democracy.
These major purposes of voc ational educa tion are usually stated as:
self-realization, civi c responsibility , understanding of human relationships, and econo mic efficiency. 2
Distributive education is one o f the areas o f vocational education.
Many teachers, schoo l admw istrator s , parents , businessmen, and other

1John A. McCarthy , America 's Greatest Resource (Chicago:
Department of Education, State of New Jersey, 1961), p. 78.
2
Kenneth B. Haas, Distributive Education (New York: McGraw-Hill
Book Company , 1959), p. 15 .

2
workers in education acwally have a limited understanding of what
"distributive education" is or includes. 3
The field of distributive educatton embraces retail, wh o lesale, and
service businesses . The number of people involved in distributive oc cupations represents one of the three largest occupational cluste rs in the
American economic syste m .

4

In every communi ty , an unmistakable partnership exists between th e
school and busmess and mdustrial segments of the community.

Business

and industry are in co ntinual need of qualified personnel to staff broaden ing and e xpa nding enterprises . The sch ool, at the same time, needs the
counsel of business and industry t o make certain that the training programs
in the schoo l are meaningful and rea listi c .

5

Statement of the Proble m

The purpose of this study is to descnbe the guidelines used in es tablishing a cooperat ive distributive education program at Box Elder High
School, Brigham C1ty , l.J tah.

More specifically, this report is designed

to acquaint teacher co ordmators of distributive education with the pro cedures followed ln establishing a cooperative distribu t ive educa t ion

3Educational Policies Co mm ission, Education for All Youth
(Washington , D . C . : Nationa l Educat ion Association, 1964), p . 225.
4
Gordon I . Swanson, Voca tiona l Education for Rural America
(Washington, D . C .: National Education Association, 19 62), p. 212 .
5Ibid.

3
program similar to the one established at Box Elder Hig h School.

Importance of the Study

The importance of an eff1c1e nt distri bution system is continuo usly
emp hasi zed by the de hcate ba l ance that. ex1sts within the United States
economy.

National prosperity depends upon full employment which re-

sults from high-le vel consumption.

Consumption depends to a large

extent upon good salesmanship and sound merchandising practices. 6
The fo llowin g stud1es highlight information that was compiled on
retail stores and empl oyment in the distributive occupations:
1.

Of the total number of retail stores in the United States, the

majority are independent busine sses with five employees including the
proprietor . Their rate of failure m some years has been as high as
2 5 percent of the total number operating.

Lack of training was a serious

handi c ap not only t o individual merchants but also to their employees
and the public as well.

Properl y tramed management and employees re-

duced the number of small business fa ilures .

7

2 . Studies show th a t , when young peop l e are trained, they are
usually able to enter j o bs at a higher leve l and to progress more rapidly
than those who have n ot received such tra ining. 8

6Ibid.
7Ibid .
8

Ibid .

4
3.

The Department of Labor makes the following prediction :

a. For every 137 professional and technical workers in
1965, 196 w!ll be neede d by 1975.
b. For every 12 2 managers , officials , and proprietors in
1965 , 145 will be needed by 1975.
c. For every 12 7 clerical and sale s workers in 19 65,
162 will be needed by 1975.
d . For every 124 skilled craftsmen in 1965 , ISO will be
needed by 197 5.9
Numerous values acc.n;e to a community throu gh a distributive edu cation program.

In most areas, these advantages are quickly recognized

by parents, employees, the faculty of the school, and, perhaps most
important of all, by the mdividuals who participate in the training program.

The extent to wh ich these contributions are both real and recog-

nized depends upon the community and the quality of the program. 10
As a result of the importance of preparin g students for employment,
this study attempts to familiarize teacher coordinators of distributive
education with the procedures followed in establishing a coopera tive
distributive educatic:1

pr~gram

similar to the one established at Box Elder

High School.

Definitio ns of Terms

For the purpose of this study, certain key words a re defin ed .

9

Gordon I. Swanson, Vocational Education for Rural America,

p. 268 .

10

Ibid.

5
Distributive education.

Distrib1..tlve education is defined as a type

of training , specifically vocational in nature , revolving around a group of
skills, abilities , knowledges, understandings , appreciations, and judgments that are integrated with such subjects as retail selling, principles
of retailing, store opera ti on and managem ent, and allied subjects in the
areas of retailing, whol esaling , and se rvice o ccupations.
Busine ss educatL::;,

Busine ss education is a type of training that

may be vocational as well as general in nature.

Business education in-

cludes the two broad voc ational areas that have been described as distributive education and office occupa tiona l education as well as basic
business .
Teacher coordinator . A t eac her coordinator is one who has the
same function a s a coord inator and wi ll be expected to teach the distributive education classes, administer the cooperative part-time training
program, and promote the program in the school and in the store .
Distribut1ve o ccupations . Those jobs in which workers are em ployed in the commercial pro cedures necessary for making available to
consumers the goods and se rvices pro duced by othe rs are known as
distributive occupations .
Training stati ons. A traimng station is a place of business where
a student receives supervised occupationa l training pertaining to the
specific requirements of a particular job.
Model store . Model stores are units used for demonstration purposes and not for the sale o f merchandise. As far as possible , experience

6

in the model store should be correlated wlth classroom instruction .
Teaching staff.

The term teaching staff includes the five distribu-

tive education coordinators involved m the Box Elder High School
d i s tributive education program.

Assumptions

The assumptions to be made in this study are as fo llows:
l . School adminiStrators w ill be willing to Implement a distributive
educa tion program at Box Elder High School.
2.

This study is designed to serve as a checklist and is not in-

tend ed to be used as a textbook.

M e thods and Procedures

To es tablish a distributive educa tion program at Box Eld e r High
School, Bngham City, Utah, Gary Smith of Utah State University made
the initial contact with Sam Gordon, Director o f Vocational Education in
Box Elder Coun ty, and Carroll Nic hols, Principal of Box Elder High School.
A proposed distributive education progra m was explained in detail, and an
interest in a distributive education program was expressed.

Fiv e graduate students from Ut a h State University were available to
Box Elder Hig h School for the purpose o f implementing the distributive education program . The fi ve graduate students from Utah State University
i nvolved in the program w e re Keith Fillmore, Duane Jacobs, Sterling
Ludlow, Thomas Rabb , and Richard Thomas.

The five students were

7

assigned to Box Elder High School for the Winter Quarter , 1968, and
Mr. Fillmore continued the program until the end of the school year.
The establishment of the distributive education program consisted
of the following : (a) identification of and support for the program,
(b) implementation of public relations program, (c) selection of distributive education students , (d) selection of training stations, (e) development of coordination and techniques, (f) organi zation of the Distributive
Education Club of America (DECA) , (g) development of plans for a model
store, (h) recommendation of texts and curriculum for the following year,
and (i) selection of advisory committee.

8

CHAPTER II
RELATED LITERATURE

Marks has said,
Education is man's going forward from cocksure ignorance
to thoughtful uncertainty . Let us accept the rightness of
thoughtful uncertai n ty but make it compa tible with initiative and
change. In this way, we will justify the hopes of th e thousands
who see in vocationa l education their oppo rtunity to be socially
and economically productive citizens . 1

The History of Distributive Education

The first program in distributive education was self-education beginning in the l ast quarter of the nin eteenth century.

The training was

carried on by progressive distributors such as the National Cas h Register
Company and th e Wanama ker Department Store. 2
In 1911, Lucinda Prince established a private school, not o nly to
train educational dire c t or s for stores but also to train high school
teachers to give instruction in sto re-training courses . 3
In the decade from 1910 t o 19 20, teacher training activities in

1
Mary V. Marks, Reaching for Ne w Horizons in Teacher Education,
Report to the Regional Co nferences , Charlottesville, Dallas, San
Francisco : (February, 19 68 ) .
2 Ibid.
3w arren G . Mayer, Histo ry of Vocati o nal Education, Report to the
Distributive Teacher Educatio n In sti ute , Arizona State University, (Tempe ,
Arizona : May , 1967).

9
distributive educatwn was established in the United States of Education
and in collegiate schools of retaihng 4
The 1930's were venturesome years.

More secondary school text -

books were published during that decade than any previous decade.

The

first federa l aid for distributive education was in t h e for m of the GeorgeDeen Act of 1936 . 5 This Act earmarked special funds and aided distribu tive education.
The 1940 ' s were characterized by the packaged courses, the
Victory Programs, the organizatwn of DECA, the establishment of a fulltime institutional teacher education program, the return of the G . I.'s,
and increased federal funds and enrollments .

6

During the 1950's, many institutional full -t ime distributive t eac h e r
education programs were established as compared with t he preceding and
succeeding decades .

The first doctoral study devoted to distributive

education was completed.

The Texas bibliographies were published, and

state departments pubhshed many courses of study.

Federal funds were

restored. 7
During the 1960's , distributive teacher education made excell en t
progress . Teacher educators established their ident ity as a prof ess ion al

4 rbid., p. 2.
5 rbid. , p. 3 .
6Ibid .
7

Ibid.

10

group.

The nature of enrollments in distributive education classes

changed, and more full-time institutional teacher education programs
were established than during any other decade. 8

Comments of National Leaders

The follo wing prominent national leaders have commented on meeting the changing needs of people through the vocational educationa l appreach :
Robert Oppenheimer, the distinguished scientist, made the following
observation which has relevance for decision about teacher and vocational
education.

He sa1d,

Jn an important sense , this world of ours is a new world-one thing that is new is the preva l ence of newness, so that the
world alters as we walk in it, so the years of man's life measure
not some small growth or rearrangement or moderation of what we
learn in childhood , but a great upheave!. 9
President Tohn F. Kennedy, in his first message to Congress
relative to Amencan education, said,
The basic purpose of our vocational education effort is
sound and sufficJently broad to provide a basis for meeting future
needs; however, the technolog ical changes which have occurred
in all occupations call fo r a review and re-evaluation toward their
modernization. 10

8
9

Ibid. , p . 4 .
Marks, Reaching for New Horizons in Teacher Education, p. 3.

11

Hon. Luther H . Hodges, Secretary, U. S. Department of Commerce,
il' an article

In

Parade Magazme

as~ed

the following question:

W1thc ut more trainmg , whe re wlll we get the six million
additional peo ple who Will be nee ded during the next decade in
sales, clencal and se rvice o c cL patio ns? How will t hey learn
to sell and service the deluge of new products that's on th e
way - -even today, about one-third of all sal e s revenue is fro m
products that did not exjst abr ut 10 years a go? ll
Supreme Court JustJce Arthur Goldberg, former Secretary of t he
U. S. Department

C!

Labo r, speaking at a national leadersh1p conference

of vocational educators in Washington, D . C . , made three points:
1. Education 1s the key to employment.
2 . We must devel o p an ab1hty to analyze futu re changes
of employment patterns.
3. There is a need for a comprehensive partnership i nvel ving the federal gove rnment , state, and loca l agen cies if
t he job of v o cation al education is to be successfu lly fulfi ll e d . 12

Seymour Walfbein , Director , Office of Man power and Automation
Training, U. S. Department o f Labor , in an article in the American
Vocational Tournai, made five specific points:
1 . Everyone can be tramed .
2. Everyone 11eeds traimng.
3 . Every place needs training.
4 . The qua1lty of training must be improved .
5 . The qualliy of the vocational teac he r mus t be
improved . 13

11 Jbid . ' p. 4 .

12
Jo hn A. BeaLmont, Vocati onal Act o f 1963, Repo rt to the
Tennessee Vocational Association , Chattanoo ga, Te nnessee, March 20,
1964, p . 2 .
13

Ib1d .

12
Cooperative Programs

In e very org a mz a tion gre a t emphas i s is placed on the goal to be
achieved, a nd little c on cern is e vide nt for how the goal is to be achieved.
The whole concern is to get the job done.

But goals are achieved by some

means and , sooner or later, eve n the mo st impulsive man of action will
discover that some mean s a re better than o the rs.

14

Project Training

If anything a person does by pre-determination and according to

plan is a project, then projects are as old as man's power of reasoning .
The first record of the project, as an educational method, had a rather
questionable beginning in ancient Greece.

The custom was for the

scholars to meet in the Boule and there settle, through discussion and
debate, all questions of the day.

These questions ran the gamut from

judicial and legislative ma tters t o discussions of how many angels could
dance on the head of a pin . Once a partic ipant raised the question of the
number of teeth in a horse's mouth .

During a pause in the discussion,

one scholar left the Boule , found a horse, and counted the teeth . Of
course, he was ostracized and never permitted to participate in scholarly
discussions again because he cheated . Whatever his fate, this is the

14

Ibid ., p . 5

13
first recorded ev1dence of proJect leammg to be found purely educationa l
objective. 15
The National Clime for DistT!butive Education, in October, 1963,
introduced the idea of pro) ect trainmg .

The idea derived from the premise

that more than one way was available to pre pare an individual for employment in the area of his distribuuve occupational choice .

Project

training was offered as an additional method of teaching: one that would
encourage d1stnbut1ve education to become available to more students in
more schools.

Such trammg presented another way of maintaining the

vocational approach t o instructwn for distribution . l6
Marks alluded to the fact that a new idea is subject to many interpretations.

The following objectives of project training have the same

outcomes as do the cooperative method:
1. Understanding of how distributive occupations support
a healthy economy .
2. Evaluating aptitudes and abilities in connection with
job sltuations .
3 . Acceptmg responsibility for one's own effort. 17
The project method extends classroom instruction into a laboratory
environment.

Activities provided in the laboratory are used to enrich and

to enlarge the student understanding and skills developed initially during
regular class sessions.

15
16

Just as with the cooperative method, the center

Ibid. , p . 1.
Marks , Reaching for New Horizons in Teacher Education, p. 5

14

of the educatJ:)nal precess 1s the classrcom.
The pnmary c b)e cuve,

f the pr•..>Ject method were :

I . DevelcpJrg Jearmr.g experiences
ing tr oc cupati onal b)ectives and student
2. Developmg the abllity to change
tion for JObs m dlstnbut. l m and marketing ,
helds. 18

ind1vidualized accordd1fferences.
a s a basic qualificaas well as in other

The burden of t he prv)eCt method lies m the somewhat difficult task
for the tea cher cc.
suits.

•01-

atc·r to di scrim mate between strong and weak re-

f c r example. what degree of ab1l1ty should be expected of high

school students?

How 1mportam are abilities m relation to individual job

ob)ect1ves and the subject matter or the curriculum? These become the
criteria of qualification each project student presents to his prospective
employer. 19

The Work Experience Educat1on Program

A Work Experience Educauon Program was developed m 1965 by the

Cal!fom1a State Departm ent of Edt.caucn.

The program had as its main

objective : "True worl<. experience educa tion results only when it encompasses a systematic plan whereby young people, while still in school,
gain realJstic employment experience through part-time work performed. " 20

1 Brbid .. P. 6

19Ib1d ,p.7.
20 cailfo rma State Department of Education, "Work Experience
Education" (Sacramento , Cal!tomia · State Department of Education,
1965) , p. l. (Mim e o graphed .)

15
In this program, students actually obse rved an occupation of their
choice

The students did not work

Students received credit, but no pay.

The Work Experience EducatiOn Program included the following
areas:
l.
2.
3.
4.

Choosmg an occupation
Completing job application
Bemg mtroduced to work experience education
Developmg busmess attitudes and personality2l

Distributive Education

The distnbutive education program aims to prepare certain high
school graduates for mitial marketing jobs and to prepare these graduates
to advance on the j ob.
The method of this program is a well organized adaptation of the
apprentiCe method w1th the student-learner taking regular classwork at
school, while at the same time working part-time for wages under close
supervision at a designated local busmess.

This student-learner has

previOusly acquired an Introduction to busmess terminology and procedures in a sequence of courses taken in his first three years of high
school.

In hls senwr year, ideally the student-learner takes the cooper-

ative business educatwn related classwork in addition to other school
subjects and is instructed m sub)ect matter definitely correlated with
his on-the-job trainmg.

21

Ibid.

In his on-the- job training, his practical work

16

is directed so that he will achieve cenam desired learning outcomes.
This unique type of pro gram capnal1.1:es upon the high level of motivation,
upon meeting the student ' s ind1v1dual needs directly, and upon giving the
student the opporwn1ly to "learn by domg , "--an ideal situation for highquality leammg,

22

Marks explair,ed that the Ob]ecuve of d istributive education was to
mvolve the stu denr-lea·ner wherever and wheneve r possible.

The in-

volvement oi the mdivJOual mcludes activlties in the community and in
the school . 2 3
The distnbuuve educatiOn trammg activities which Marks outlined
are as follows:
l . Cooperative tramm_g_. --Supervised occupational experi ence
under a cooperative plan should remain the dommant technique of partieipation . 24
2.

Group prms. - -from the outset students should find in the

project plan opportumlles l o r work.Ing as a member of a team as well as
opportunities for self-mrected achievement.

Situatwn analysis, case

problems, discussion exercises , games, directed observations, and
role-playmg in the t o tal groups or in sub-groups will help individuals

22

Ralph E. Mason, Methods in Distribuuve Education (Danville
Illin01s: The Inters t ate Printer and Publisher, Inc., 1967) p. 46.

23

Mark.s. Reaching for New Honzons in Teacher Education, p. 9.

24 Tbid.

17

learn from each other . 25
3. Individual study . - - Projects planned as individualized instructions may be as simple as the preparati o n of a manual demonstrating the
abihty to recogmze and to prescnbe the use of specialized equipment
and record forms man employment held . The instruction may require
judgment slolls or reading assignments. 26
4 . Coordinatio n --Coordmation of mstruction with current
practices and trends arfectmg employment qualificatwns takes on increased importance when mdividual trainmg plans are to be school
centered. The instructor must have time to develop and to utilize community and school resources for occupationally directed learning
experiences.

The entire commumty will become the business laboratory

for distributive education as close touch is maintained with distributive
businesses. 2 7

Tra mmg Stations

The purpose of the distnbuuve education training station is to give
students practice related to job occupatwnal experiences.

Levendowski

has emphasized the importance and the use of distributive education
trainmg statwns . He msists that a major responsibility for the

25
Ibid. , p . 10 .
26
Ibid .
27

Ibid. , p . l l .

18
development

f qcalny training statiors rests with the teacher coordinator .

However, the admmistrators sh o1..ld unders tand that the location and selecuon o f traimng statlons
school buildmg .

IS JUSt

as 1mponant as the laboratories in the

28

Levendowsk.l asks the quest wns :
1. Where sh ould traming s tat ions be located?
2. Ho w may tra H'Ing statwns be utllized?
3. What standards sho uld be used m selecting stations? 29

When coordmators select a traming station, they should consider
the following facto rs.

1. Full-t1me employment opportumttes .
2. Supervised trammg program ts necessary.
3. Employer is interested in cooperative plan of training.
4. Amount of time student is employed is specified.
5. Student is paid for his work.
6. Bus ines s firm tS esta blished and pro gressive. 30
Once the tra imng statiOn has bee n selected, tt must be nurtured
and organized so that the goals o f distributive education are consistent
with the objectives and purpose of the trainmg station . Levendowski
proposed the followmg steps in orgamzing the training station:

28

r. C . Levendowski , "Trammg Stations- -An Extention of the
School ' s Instructional Pro gram m Distributive Education." Adapted from
Distributive Education fo r Youth and Work Experience Laboratories.
U. D. Dept . of Health , EducatiOn and Welfare, Office of Education,
Distributive EducatiOn Senes No. 22, 1956, p. 2.
29

Ibtd . , p. 3 .

30 washington State Boara for Vuca tional Education, "Evaluating
Student Tramees on the Jo b" (Salem Washmgton : Washington State Board
for VocatiOnal Education , 1965), p. 2. (Mimeog raphed .)

19

1. Acquamt employer w1th the nature and scope of
the program
2. Develop systemauc traming plan keyed to career
obJectives .
31
3. Desig na te and orientate a trainmg sponsor.

Coorainatwn

To msure that classro.:. m activit ies are supplemented by t h e trainin g
stations, the coordmator must make regular visits to the training station s .
Lay suggests "two v1sus a month." She also suggests "that the coordinator is the key to ar: effectlve distributive education program. "

32

Levendowski suggests 40 thmgs to do when coordinating.

Some

of these were :
I.
2.
3.
4.
5.
6.
7.
8.

Introduce a pro gram to employers .
Explain training responsibilities to emp l oyers.
Relate JOb train ing with school curriculum .
Learn actual empl oyment conditions.
Determme student progress.
Observe students a t training stations.
Determine student program.
Control student working hours . 33

Thus. the coordma tion actlvity becomes an evaluation of the stu dent.

Harland E . Samson , Teacher-Economic, University of Wisconsin ,

31
Levendowski , "Training Stations--An Extension of the School' s
Instructional Program m Di stri butive Education," p. 6.

32

June Lay , "Cocrdmatwn--The Key to Effective Distributive
Education Programs . " Presentation o n Coordmation Techniques at the
American Vocational Association Convention, 1967, p. 7.
33

Levendowski, op-c1t., p. 6.

20

suggested that the coordinator fill out a ratmg form with the employer at
the end o f a wo rk experience In a department. 3 4
Samson further suggests:
The rating forms must be used afte r completion if fu l l effectiveness is to be obtained from the Information secured about
the student. Mo st coordinators set up conference periods with
each s tudent in which the ratin gs and remarks of the empl oyer
are discussed with the trainee. Good point s and traits should
be pointed out and the studen t given encouragement. Weaknesses and problems s hould be evaluated and assistance given .
Students are very anxious to find out " how they are doing" on
the JOb, and th is systematic rating proce dure is one of the best
ways. The periodic use of the rating procedure gives the student
a regular check-list which they need and desire. This should
supplement any daily Information the employe r o r supervisor may
give the trainee. 35

Model Store

William H. Antrim , Distributive Education Teacher Educator at
the University of Arizona, recommends that th e model store project
method be used to teach and to train students In the field o f marketing.
Antrim recommenas the following physical facilities In an Ideal
distrlbutlve education mo del store program:
l. Classrocm area
2 . Mo del store
3. Work shop and storage area

34
Department of Business Education , "Evaluating Student Trainees
on the Job" (Lo gan, Utah: Utah State Umversity , 1965), p . 2 . (Mimeographed.)
35Ibid.

21
4.
5.
6.

Library
Office
36
Exterior display units

Speaking of the model store, Antrim says:
The mo del store takes on a new meaning in the distributive educatio n pro ject instruction al program. It can readily become the primary pro ject method tea c hing tool. This is by no
means an automatic process . There must be a continuous effort
on the part of the distributive education instructional staff to
adopt and develop mo del store facilit1es into the vital teaching
role that they can assume. 3 7
Antnm mentions the use of equipment such as store fixtures and a
cash register as a1ds to 1m prove the model store.

He states that these

aids "are not necessities, they are helpful in permitting more intensive
training in visual merchandising.

They develop a reaction that is helpful

for student motivation in mo del store project activity. " 38
Antrim further suggests that merchandise units, cashwrap units,
cash register, actual or "dummy" merchandise, shadowboxes, display
forms, signholders, and pegboards should be included in a model store . 39

36 wUliam H. Antrim, "The Utilization of Facilities and Equipment
in D . E. Project Meth od Training." Prepared f or the 1967 National
Seminar in Distributive Teacher Education . (Tucson, Arizona: University
of Arizona, 1967), p. 1. (Mimeo graphed.)
37
38
39

Ibid.
Ib id . , p . 2.

Ibid ., p. 3 .
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Advis ory Committee
One of the key elements in a distributive education program is the
advisory c o mmittee . Gary Smith , Teacher Educator, Utah State University , described an adv1 so ry c o mmittee as a group of laymen who have
respect of the c o mmunity ; who are trul y representatives of the employees
and employers in the c c mmu nity; who are reco gnized in their businesses
or occupations; who are o rganized to advise and to counsel school
authorities on matters concerning the vocational program; and who make
suggestions and recom mendati ons with respect to program operations and
improvements. 40
Smith identified six specifJc areas of activity with which advisory
committees might c oncern them selves.

The areas were :

1. The part-time co< perati v e pro gram .
2. Surveys o f emplo yment needs o f the c ommunity.
3. Promotio ns of the pro gram .
4 . Continued evaluation of the program .
5. Recomm e ndations and help in establishing standards.
6. Assistance II' studen t placement. 4 1

Smith further emphastzes
. . . an adv1scry commJttee should never be expected
or all o wed t o carry on the jo b functions o f the coordinator or
any of the other school pers onnel . The purpose for having the
advisory committe e is to enable the coord inator to do a better
job tha n he o r she c o uld poss ibly do without the aid and advice of such a group. 4 2

40

Department o f Busmes s Education, op -cit. , p. 2.

4 lrb1d ., P . 3 4 2rbid. • P . 4 .
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Recruitmg Students into Retailing

Retailers have expressed the idea that business, particularly the
retailing industry

has built an unfavorable image in the minds of many

young people . Guelich mainta ined that the distributive education pro gram offers many young peop l e , who respect hard work, achievement,
and leadership, an opponumty for a profitable career in business.

43

From this source , Guehch hoped retailers could draw much of their
management personnel.

Montgomery Ward, Sears and Roebucks, and

J. C. Penneys employ hundreds of distributive education students in their
stores. 44
The employment support , which retailers have given distributive education programs , as well as scholarship grants and special instruction
in selling, merchandising , accounting, display, stock-keeping, records,
and contro ls, helps strengthen the distributive education program.
tailers are, thereby

Re-

able to encourage young people into retailing

careers. 45

Distnbutive Education Club of America (DECA)

Gram suggested that DECA activities have proven an effective means

43
Robert V. Guehch, "Distributive Education of the Future,"
Business Education Forum , (Apnl, 1968), p. 5.

45

Ibid., p. 6 .
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through wh1ch school s m vo l v ed in distributive education throughout the
United States ca n be brotJght toge he r for constructive competition in
marketing

Also

DECA helps cooperative act1v1ties between the schools

and the bus1 ess commumty .

46

The DECA program with Jts contests contribu tes its share to the deve l opment of these desirable traits
role, al o ng wnh o ther

S•

It can and d oes pl ay a significa nt

cia! factors, in aifectm g the growth and develop-

ment of the t ot a l ir dJVJ du a l. 47
The busmess c ommunity has become aware of the training pot entiality
for the student participat m g m such contests as : (a) public speaking ,
(b) sales demonstration , {c) JOb-interview, (d) advertising layout,
(e) display judging , and (f) merchandise mathematics. 48
All of these contests are of tremendous value to the busin ess com munity becatJse they p rovi de the Incentive, recognition, and learning
experiences that are so necessary to the making of a successful em p!oyee . 49

Public Relations

Gram has emphasized the Importance of using DECA t o build good

46
Henry H . Gram, "Lise your D. E. Club to Build Good Public Re lations," Balance Sheet, XlOGV (October, 1960), p. 61.
47
48
49

Ib1d . , p . 68 .
Ibid .

p . 62.

Ibid. , p. 63 .
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public relat10n

He Imphed that one o f the problems a distributive ed-

ucation coordmator faces IS gettmg g ood pubilcity for the program, particularly when It IS a new program . The primary responsibility of the
teacher coordmato r IS to fam 1ilanze the local merchant and citizens with
the objectives of d1strib uve educauon. 50
To acquaint the publlc wnh the distributive education program,
Gram suggested the foJlowmg steps
1. DeveJopmg some commumty activity rn which DECA
could participate
2. Promoting a meeting w!th the local board of directors
of the Retail Merchants Association.
3 . Developmg and explaming guidelines to those involved m the proJeCt activity.
4 . Promotmg and mvitlng the participation of newspapers,
photographers , and reporters.
5 . Coordinating and evaluating the publicity story . 51

Gram further suggested that this type of activity provides the
followmg ·
l.
sellmg.
2
makmg a
3.
4.
5.
the story

The student received some practical experiences in
The stt..dents had the expenence and opportunity of
sales presentation before Merchant Committee.
It gave the students practlce m organizational work.
It gave th e partiCipatmg merchants excellent publicity.
It gave the sch oo l sys tem good publicity and put across
of distributive education through publicity releases . 52

Pubhc Relati ons Reporter has emphasized the significance of public

50

rb1d

51 Ibid., p. 64 .
52 Ibid ., p

65.
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relations as the concern of teacher coordmators, students of distributive
educatwn

and fnends 01 the d1st11b1..U ve educatwn program. 53

The teacher c oc ramawr 1s t o see that the distributive education
program etfecttvely serves the commun11y that

1l

supports. 54

Pub!tc Relauons Repo rter pr o jects the Importance of the teacher coordmator actJvttJes wnh the stLOt!ntS ol d1stnbutive education in drawing
up a program of public relau ns which wtll keep the local community, the
schoc l admmistrauon , and the Dtrector of State Vocational Coordinators
informed of progress and needs. 55
The Pubhc Relatwns Repo rter provtdes a few valuable guidelines for
public relat10ns which may be especially helpful in implementing a distnbuuve education pr o gram

These suggestiOns were as follows:

1. Listen systemaucally. Constderation is basic in human
needs and m good pub!tc relauons.
2
Understand problems, motives, and needs. Inquiry
often reveals a different purpose from that stated.
3. Appearance 1 s Jmpoitam in pub!tc relatwns . A neat,
well-gr oomea pers or, creates a goo d Impression. 56

Though a public relatiOns pro gram rna es good use of all media, the
pub!tc relauons program of dJstnbutJ ve education may still fail m its

53
" 19b9 Project Pub!tc Relations , " Pub ic Relations Reporter
(February, 1 969) p 6 .
54

Ibtd , p . 7

55Ib!d

56
Ibtd . , p . 8 .

27
objectives of effectively c o mmunicating the programs and goals of the
distnbulive educati on to the community . 57 The Public Relations Reporter
emphasizes that the most fo o lp roof means of molding opinion is through
personal contact , particularl y that which involves the opinion leader of
the community, 58
The Public Relation s Rep orter went on to say:
Friends o f t he d i stributive edu cation program are an important link in the communications network to these opinion
leaders. Therr views on distributive education activities suddenly become mformed and valued opinions by the mere fact of
their friendship . 59
Friends can:
I. Develop public understanding of distributive education
and the vital ro l e distributive education plays in today' s living.
2 . Sponsor speakers , fllm programs, training stations,
teaching aids and work for the development of distributive education . 60

Summary

The literature mvol vm g the distributive education program revealed
that the teachmg of mark e ting began as a result of the needs of the
American economic system for tramed marketing personnel.

57

Ib1d .

58 rbid .,
59
60

P · 9.

Ibid . , p . 10.
rbid

The United
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States Government appropriated federal funds for distributive education
in 19 36 under the George-Deen Act
Promment national leaders have recently expressed the need for
distributive educatwn . The Vocational Education Act of 19 63 provided for
large sums of money for training in the d1stributive occupations.
Educators have shown the value of usin g cooperative prog ram s,
project traimng , work experience, training stations, coordination ac tivities , model stores, advisory committees, and DECA clubs with a
distnbutive education classroom instruction. When these programs are
implemented , well-trained students m marketing become available for
businesses.
R.ecru1tmg activities by retailers have emphasized support of
distributive education programs as a source of management personne l.
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CHAPTER III
GUIDELINES AND PROCEDURES

Before the d1stnbut1ve education program at Box Elder High School
could be implemented, many basic factors had to be considered . Consideration had to be given to identificatwn and support for the program,
implementatiOn of a publlc relation program , selection of distributive
educatwn students, selection of trawing stations, development of coordination techniques, organization of DECA, development of plans for
a model store, and recommendation of texts and curriculum for the
following year.

Support for the Program

As a result of sufhcient information gathered by Gary Smith of Utah
State Umverslty; Sam Gordon, Director of Vocational Education in Box
Elder County; Carroll Nichols, Pnncipal of Box Elder High School; and the
Brigham City Merchants Committee, the need was recognized and support
was given for a proposed distributive education program at Box El der High
School in Brigham City, Utah.
Five graduate students from Utah State University participated in a
graduate team-teaching internship to 1mplement the distributive education
program at Box Elder High School.

The five graduate students from Utah

State Univers1ty involved in the program were Keith Fillmore, Duane Jacobs,
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Sterling Ludlow , Thomas Rabb , and R1chard Thomas. The five were assigned to the Box Elder H1gh School for the Winter Quarter, 1968, and
Mr . Fi llm ore contmued the program unt1l the end of the school year.

P blic Relatwns

Pubhc relations was selected as the first guideline for establishing
a new d1stributi ve educauon program at Box Elder High School.

The

teaching staff projected the followmg goals based on the proposed guideline .
1 . To promote good will and to maintam a favorable climate for

distributive educatiOn at Box Elder High School and in Brigham City, Utah.
2.

To improve commumcat10ns and cooperation between distributive

education and its public .
3.

To increase interest among employers in utilizing talents of

persons tramed through d1stnbuti ve educa twn.
The followmg public relauons checklist was used to give direction
toward the public w1th whom relationships were needed and toward whom
the distributive educat 10n program was a1med.
1.

The superintendent

2 . The board of educa t10n
3.

Faculty and the school admimstra tion

4.

The general student body

5.

Prospect1ve distributlve education students

6.

Fam1lies of prospective distributive education students

7.

The vocat1onal d1rector
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8.

Business and industry

9.

Parent-teacher groups

10.

Civic organizat10ns

11 . Genera l public
The following goals served as criteria for accomplishing the public
relations program and in reaching specia l ized publics:
1.

Meet your publlcs --l et them see and know you.
A.

Personally contact representatives of all groups comprising
your publics, makmg sure they know you are anxious,
willing and able to speak at their meetings.

B.

Continually work with oth er school personnel and keep them
informed as to what you are doing.

C . Maintain close persona l conta ct with the guidance co un se lors.
2.

Let your publics know about distributive education by:
A. Speakmg before civic , business, and labor groups .
B.

Trainmg your students to speak before various groups.

C. Sponsoring assembly programs, fashion shows, and open
houses.
D. Informing your publics about distributive education through
the newspaper , rad1o, and other media.
3.

How to reach your specialized publics.
A.

School papers
(l) What to report
(a)

Announcements of meetings
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(b) Job opportuniti es
(c) Special guests, outside speakers

B.

(d)

General-interest family programs

(e)

Conventions, field trips, projects

(f)

Feature stories of distributive education

Community newspapers
(1)

Respect all media and give all equal service and treatment

(2)

Periodically extend appreciation to business firms for
assistance extended and advice given

(3)

Become acquainted with the public service directors of
your local newspapers and radio stations

In summary, the vast majority of people in the United States are
influenced by what they read, see, or hear in newspapers, on television
or radio.

To ignore the various media that serve the public of distributive

e ducation could be disastrous.
Public relations, properly implemented, is a preventive philosophy .
A person who can settle a situation o r a problem is valuable . One who
prevents problems from arising is more valuable.
Distributive education is a people-oriented program of instruction in
vocational education.

Therefore, public relations in the distributive edu-

cation is a human relations process.
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Se lection ot Dlstrib1.1t1ve Education Students

The second gurdeline in implementing the distributive education
program at Box Elcier High School was the se lection of distributive educa tion students .

Because o f late registration in implementing the program

at Box Elder High Sch ool, school c ou nse lors pre-selected distributive
e ducati on students .
Dlstnbutive eut. cation is a program of instruction in marketing which
has been developed for the purpose of training people for positions in
distributive occupations

The program is not prepared to provide all youth

with training in marketmg; neither does it attempt t o fill the student 's
need for an em ployment agency.

The teacher coordinator's responsibility

is to select trom a ll h is applicant s those who can benefit mos t from the
program of instruction and those who have a sincere interest in making the
fi e ld of drstribution a career .

How, when, and who to select for the

distribut1ve program are principles more particularly identified in the outlin e wh1ch follows .

What selection is
l.

Student selection for a distributive education program is a

systematic method of counseling students into the courses which will do
them t h e most g ood .
2.

Consrderation rs given
a . Age
b.

Attrtude

to

such factors concerning the student as:
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c.

Health

d.

Desire

e.

Character

f.

Personahty

g . Aptitude
h.

Goals

Reason for student selecuon
The student is under school superv1sion and sponsorship in the
business community; therefore , the act10ns of the student will reflect on
the entire school system--either positively or negatively.

The mechanics o f student selection
1.

Prepare a orm to be filled out by every student who wants to

take distnbutive educatiOn.
2.

Schedule a personal interv1ew with each applicant.

3.

Call a meetmg o f those who have been selected and explain

course objectives and why they were selected to enter the class.
4.

Ca ll and recognize those who were not sele cted and expla in

5.

Follow through and make sure that the training agreement is

why.

read and signed by one of the parents . See Appendix A for an example of
the training agreement.

35
Instruction in Distnbutive Educa tion

The third g1.-Idehn e m implementmg the distributive education
program at Box Elder H ig h School was instruction.
The Box Elder H igh School di s tributive educ ation cooperative
program consisted of two inseparabl e parts:
l . Classroo m instruction
a.

Teacher d1rect e d discussiOn

b.

Role playing

c.

Buzz sessions

d.

Visual aids

e . Outside res ources
f.
2.

Project method

Coordination
a . Training stations
b . Employer evalua tion.

See Appendix C for an example of

the employer e valuatio n
c. Weekly reports.

See Appendix E for an example of the

weekly training s t ation report.
Mager expressed the importance of writing behavioral objectives
prior to an instruction process. 1 Therefore, the teaching staff developed
the following behavioral obJeCtives .

1

Robert Mager , Developing Vocational Instruction (Palo Alto,
California: Fearon Publishing Company, 1966)
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l . To provide the student wnh sktlls and knowledge required for
the job 1n wh1ch he 1s receivmg trammg and education.
2.

To prov1de the bas1s for further traimng and education that

might be needed for the student to assume posit1ons of greater responsibility m the held of dist!lbution .
3.

To provide a planned, couperatJve effort on the part of the

coordmator, the emplo yer , and trainmg sponsor.
4

To prov1de the skills and knowledge that will be required for

future pos1tions of greater responsibility in the field of distribution.
5.

To prov1de students an opportunity to organize and to develop a

model classroom store mto a realistiC working unit tool of Instruction.
In summary, the teaching staff recognized that establishing high
standards of expectations and quality is a most vital objective for the first
year of any new distnbutJve educatwn program.

A faltering beginning can

shatter the confidence wh1ch the commumty, students, and others may
have m the distnbuuve educatwn program.
In an effort to keep the quallly of the program high, the program directors invited local businessmen to the c l assroo m to take part in the discussion of specific phases of business operation.

Other members of the

faculty were inv1ted to participate in a similar manner.

The homemaking

teacher, for example , has a great deal of knowledge about foods, fabrics,
and appliances; the teacher of busmess law can discuss the legal aspects
of proper identificatiOn of products, misrepresentation in advertising,
contracts, and other top1cs; the speech teacher can assist students in
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prepanng speeches for spec1al occasions

The personnel director from

nearby mdustnal plants and representatives of the state employment
agency can be profitably involved

The alert teacher coordinator will

recognize the resources ava1lable and utilize them to the advantage of
the students who are be1ng tramed.

Selection of Trainmg Stations

The tourth gmdehne for establishing a distributive education pro gram at Box Elder H1gh School was the selection of training stations.
The teaching staff recogn1zed that foremost in the evaluation of a
training station must be 1ts value to the youth as a healthy, safe place
in which to gain on -th e-job supervised work experience which will develop a student's talents so he 1s a more productive worker throughout
his adult life . To accomplish these obJeCtives, the teacher coordinator
must know something about the nature of business activities within a
business orgamzat wn and the attitudes of the firm's management personnel .
The following guidelmes were followed in the selection of training
stations:

1. Attitude of employeer . --The employer must be willing to help
the student learn h1s work.

He must be willing to provide a well-organized

program of graming.
2.

Attitude of employees . --The experienced employees should un-

derstand and be sold on the training program because they will be
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responsible for the ma1onty of the student traming.
3.

Reputation --The occupations and busmess firms chosen must

enj oy a g o od standing m the c o mmunny.

Busmesses that are not repu-

table will affect the prestige of the pro gram .
4.

Qp.P..Q rtunitz....f.2!._g_~.

--It 1s essential that the training re-

ceived will pro v1de the student with the kno wledges and skills which will
be of matenal value m c onnection wi th h1s career object! ves.
5.

Up -to -date facillties and methods. --The training station in

which a student is placed should have adequate equipment to implement
a well-rounded program .
6.

Regulanty of emp!Qy_ment. --There should be an understanding

concerning whether employment w ill be seasonal or continuous throug hout
the year .
7.

Reimbursement. --The minimum legal pay requirements must be

met, and the pay sho uld be on a par w1th o ther tramees and workers of
like experience m s1m11ar JObs
The following gu1deh res were followed m locating training stations
in Brigham City , Utah , fo r students at Box Elder High School in distributive education ·
1. Analyzmg community surveys
2.

Develo ping a student survey

3 . Work.mg w1th Chamber of Commerce Office
4 . Contacting and explamlng the program to the Employment
Security Office
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5.

Observing areas that service the schoo l

The followmg types of businesses provided training stations for
students of d1stributive education at Box Elder High School:
1 . Grocery stores

2 . M e n ' s and w omen ' s appare l shops
3 . Autom o bile, auto accessory, and filling stations
4.

jewelry , florists, gifts , and photo stores

5.

Drug stores and eating establishments

6.

Bankmg. msura nce, and real estate firms

Training statwns must be in a distributive occupation.

This alone,

howe v e r , does not necessa rily make the training station approvable; each
training station should b e measured against the guidelines in selecting
traming s t a tions.
The following objectives were developed and followed in d eve loping
training stations m Bngham Clty, Utah, for students at Box Elder High
School in distributive education :
1.

To establ!sh personal contact with individual employers.

2.

To ha ve prior knowledge of businesses and the busine ss man in

regard to attitude , personality , oppo rtunit ies , and standing in the community .
3. To ma intain a file for each business with which the coordinator
has opportunity t o work.
Thes e o bjectives were accomplished through consideration of the
following factors :
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1.

By planning the pre-approach
a.

Identifying the top officers m organizatiOn.

b.

Listing the organization and 1ts previous connection with
the d1stnbutive educatwn program.

c.

Listing unusual events or promotions in which the firm or
business has recently been involved .

d.

Jnterv1ewmg and becoming acquainted with the person responsible for personnel.

2 . By preparing for mterv1ew. --(Specific points the employer and
training sponsor must know about the program)
a.

Identifying the objectives of the distributive education
program .

b.

Establishing the primary functions of the training stations.

c.

Recogmzing the employer as a partner in the training program.

d.

Establishmg periodic ratings based on the job performance
wh1ch wlll be made by the employer .

When planning the interview, the teacher coordinator should review
and take into account certain key factors.
3.

These factors are as follows:

Planning the interview
a.

Name of the business

b.

Date of interview

c.

Position of person interviewed

d.

Ideas for getting his interest

e.

Facts you want to get across
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f.

Possible objections he might have and answers to them

g . Show considerati on for his time
h.

Let him talk, ask questions, and state opinions

i.

Listen carefully , with sincere interest

j.

Display sincere enthusiasm for the program

k.

When he agrees to cooperate, state what the next step is

I.

Immedi ately record the result of the interview

In summary . all of these points should be readily available to the
coordinator .

However, they sho uld be brought up as a part of a conve r-

sation--n ever as a list which is read or recited.

One of the greatest

limitations in distributive education has been self-imposed lack of vision
or imagination . Training stations must be in distributive occupations.
This, however , does not necessarily make the stations approvable; e ach
training station should be measured against the guidelines used in the
selection of training stations .

Coordination

The fifth guideline for establishing a distributive education program
at Box Elder High School was coordinatio n .
Coordination in distributive education brings into focus the importance of having on-the-job activities coordinated with classroom instruction.

Coo rdinating student activities provides the teacher with an

opportunity to determine how effective the classroom instruction has
been.

Many other benefits accrue fr om coordination.

They are:
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strengthening public relations, assistmg in on -the -j ob instruction, overcommg objec twn s to the cooperat1ve program, securing outside speakers
for classroom instructwn , and providing additional training in specific
areas of student needs.
The teachmg staff projected the foll o wing objectives in coordinat mg classroom instruction and training in distributive education at Box
Elder High School:
1.

To help students make adjustments to the business world in de-

veloping work hab1ts, attitudes, initiative, and sales personality.
2.

To prov1de subject matter which fits the needs of the student

preparing for a career in distribution.
3.

To provide specific training a t the time it is needed.

4 . To provide students with current information, new merchandising trends in distributwn, and changes in business procedures.
The following coordination checklist was used to give direction to
the teacher coordinator 1n fulfilling the desired objectives:
1.

The coordinator plans his coordination t ime and develops a

schedule which is followed to a reasonable ex tent.
2.

The coordinator visits the emp l oy e rs of trainees at lea s t once a

month.
3.

The coordinator visits a ll students on their jobs at least once

a month.
4.

The coordinator uses the information from coordination activities

to help in adjusting problems that arise relative to the program.
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5.

The coordinator visits the homes of the students.

6.

The coordinator 1s conscious of the value of publicity at all

times.
In summary , the coordinator must have an understanding of counseling, teaching, administration, and public relations.

The coordinator must

recognize that success in coordina tion depends upon his success with
pupils, parents, fellow teachers, school administrators, merchants, and
store personnel.

The sixth guideline for establishing a distributive education program
at Box Elder High School was the organization of DECA. As in other vocationa l areas , a national association of clubs in the distributive education area has been organized and is known as DECA (Distributive
Education Club of America) .
The reason for selecting DECA as a guideline was that the goals of
this organization provide a means of applying the concepts which are
learned in the classroom.
The teaching staff recognized the need for and the desire of young
people to associate with others having similar interests on a local, state,
and national level.
The DECA program was explained to the students through the use of
a visual presentation.

Following the presentation, DECA officers were

elected and applications for membership were taken.
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The key points and objectives of DECA are:
1. To develop leadership in the field of marketing and distribution.
Through contests and activities related to the DECA program of work, students are encouraged to excel in all program activities and in the total
school program.
2 . To develop a sense of individual responsibility.

The acceptance

and fulfillment of responsibility is important in developing an effective
personality.
3. To provide opportunities for intelligent career choice in the
field of marketing and distribution.

Contests and activities bring to-

gether the student , the businessman, the educators, and the school administrators.
4.

To allow practical application of the principles o f marketing and

distribution through competitive activities.

Sales demonstrations and

advertising contents provide opportunities to apply knowledge and skills .
5 . To encourage the use of ethical practices in business.

Through

observation, students receive insight into business policies and
practices.
6.

To provide for mental and physical health through satisfactory

social and recreational activities.

Leadership conferences, banquets,

and chapter activities are instrumental in developing personality and
physical qualities of young people.
7.

To engender a healthy respect for education.

Public speaking,

job interview contests, and research projects illustrate to the student the
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need for clear thinking, persuasive thinking, forceful speaking, and effective writing- -th e hallmarks of an educated person.
8.

To create and nurture an understanding of our competitive free

enterprise system.

Studies in marketing projects help students to refine

their occupatio nal goals and insights into j ob opportunities.
9.

To develop an appreciation of civic and social obligations of

those engaged in distribution and marketing.

The students learn to

recognize their obligations to the community and to the nation in which
they live.
In summary, the DECA program complements and supplements the
instructional program of distributive education . Success in the field of
distribution depends upon attitudes that l end themselves to development
within an educationally centered club program.

Model Store

The seventh guideline for establishing a distributive education program at Box Elder High School was in planning a model store.
The teaching staff recognized that a model store, used as an instructional tool, offers not on ly a stimu lating change for students but
also an opportunity for greater insights into varied methods utilized in
the actual business world.
The model store concept was explained to the students through the
use of a filmstrip presentation.

Following the presentation, the students

were involved in researching and in drawing up model store layouts.
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As a class project, a model store layout was drawn up and proposed
as a teachmg strategy and a distributive education guideline.
The following model store checklist was used to give direction to
the teacher coordinator in the select10n of facilities and equipment:
l.

Model store
a.

Merchandise units

b.

Cash register

c . Actual or "dummy" merchandise
d.

Manikins

e.

Shelving

f.

Shadow boxes

g.

Pegboard

h.

Fitting mirror

At this point, 1t became necessary to propose the model store to the
school administration.

Therefore, class officers and the teacher co-

ordinator held a meeting with Carroll Nichols, Principal of Box Elder High
School.

In this meeting , the model stor e layout and samples of merchan-

dise received were presented, and the cost of construction of the proposed
model store was explained . A filmstrip on the proposed model store was
viewed.

The administration accepted the proposal for a model store and

identified a classroom to be remodeled and completed by the fall of 1969.
2.

Merchandise inventory
Through class participation, 100 business letters were written

to major manufacturers and businesses explaining the distribution
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education program and the model store project.
The response for model store merchandise was enthusiastic. Actual
merchandise , dummy cartons, empty con ta iners, posters, and display materials were received.

These will all serve to enhance the realism of the

model store s im ula tion .
In summary , facilities do not, of themselves, offer varied learning
experiences to the students . They must be organized, developed, and
used by the teacher coordinator in such a manner that they will offer students the highly realistic and meaningful experiences that are a part of a
model store.

Curricu lum

The eighth guideline for establishing a distributive education program at Box Elder High School was curriculum.
The following objectives were recommended in developing the curnculum for the distf!butive education program at Box Elder High School:
1.

To provide a program of instruction which will include a planned

l ogica l sequence of those essentia ls of education or experiences (or both)
deemed necessary for the individual to meet his occupationa l objectives.
2.

To provide a program of instruction which will include the most

up-to-date knowledge and skills necessary for competencies required in
the occupational field in which the individual is being prepared.
3. To provide a program of total invol vement of the individual
rather than any one type of involvement.
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4.

To direct employment opportunities toward the individual and

toward the development of qualifications which will open up new levels
of job performances.
5.

To develop an awareness of what wi ll be expected on the job ,

as well as to help the student realize what is required if he is to be successful in a given area of employment.
6.

To encourage the student to plan, direct, and evaluate his own

learning activities.
The curriculum objectives could be implemented through the follow ing methods and activities:
1.

Classroom instruction

2.

On-the-job training

3.

Club activities

The teaching staff proposed the following objectives in se l ecting
instructional materials for a distributive education program at Box Elder
High School:
1.

To provide the learner with a means for obtaining immediate

knowl edge of success or failure.
2.

To provide the student with opportun ities to develop his com-

munication skills.
3 . To develop pre-tests and post-tests as evaluation guides for
the learner to show progress or the need for further instruction .
The above objectives may be accomp lished with the following recommendations in addition to othe r innovations:
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1.

To use one text with frequent reference to suppl ementa l r efe r-

ence books and materials.
2.

To motivate students, the teacher coordinator should utilize all

of the following: field trips, guest speakers, teaching outlines, audio visual materia l s, and other appropriate teaching strategies.
3.

To supplement the distributive education library, business and

manufacturing firms should be contacted for teaching guides, films, training aids, and other instructional information.
Under the supervision of Gary Smith of Utah State University, the
following proposed curriculum was developed as a guideline for the
teacher coordinator of distributive education at Box Elder High School.

Distributive education cooperative occupationa l
program study guide
Unit 1.

Orientation (12 c las s periods)
a. Introduction to the distributive education program and
youth activity program .
b.

Job application and interview.

c.

Initial job operation.

d.

Personal development (appearance, speech, and at titudes).

e.
Unit 2.

Opportunities in the field of distribution.

Salesmanship (13 class periods)
a.

Preparation for selling.

b.

Customer analysis .

so

Unit 3.

c.

Meeting the customers.

d.

Presenting merchandise.

e.

Answering questions and objectives .

f.

Closing the sale.

g.

Suggestion selling.

h.

Telephone selling.

Merchandise information (6 class periods)
a . Why salesperson needs to know about his merchandise.
b. What salespers on needs to know about his merchandise.

Unit 4.

c.

How to interpret facts into benefits to customers.

d.

Raw materials from which products are made .

e.

Co l or and its application to selling.

f.

Merchandise manuals (individual projects).

Mathematics (18 class periods)
a.

Review of fundamentals.

b.

Discounts, dating, posting of invoices.

c. Weights and measures.
d.

State and federal taxes .

Unit 5 . Inventory (2 c lass periods)
a.

Define terms.

b.

Reasons for taking inventory.

c.

How to take inventory.
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Unit 6.

Business organization ( 12 class periods)
a.

History of distribution.

b.

Forms of ow nership.

c.

Types of retail stores.

d . Store organization.

Unit 7.

e.

Store lay out and equipment.

f.

Store location.

g.

Customer services.

Sales promotion (2 class periods)
a.

Defmition and purpose.

b.

Factors contributing to successful sales p romot ion .

c.

Types of sales promotion.

Unit 8. Advertising (5 class periods )
a.

Purpose

b.

Types of advertising media.

c.

The salesperson and advertising.

d.

Prmciples involved in preparation of an advertisement.

Unit 9 . Vi sua l merchandising (5 c l ass peri ods )
a . Importance of display.
b.

Design principles .

c . Interior display .
d.

Interior display.
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Unit 10.

Merchandising (6 c l ass periods)
a.

Stock control .

b.

Planning open to buy.

co

Determining what t o buy.

d.

Buying sources.

e . Techniques of buying o
f.

Ddtlng , discounts, shipping terms.

g.

Receiving , checking , marking merchandise.

h o Mark up and mark downs.
Unit I I.

Professional improvement and opportunities
(2 class periods )

Unit 12.

a.

Need for pe riodic c h eck on progress and direction.

b.

Requirements for promotion.

c.

Selection of a full -time position.

Economics of distribution ( 12 c la ss periods)
a.

Definition of economics .

b

Comparison of economic syst ems.

0

c.

Nature of American economic system .

d.

Economic concepts fundamental to America business .

e.

Key position o f distr ibution in the econ omic picture.

f.

Production -manufacturing, farming, mining (inc luding
sa l es activities within).

g.

Distribution-retailing, wholesaling, service-selling
(including c hannels of distribution) .

53

Unit 13.

h.

Consumption (understanding the consumer).

i.

Laws of supply and demand.

j.

Business cycles.

k.

Organization and services of financial markets.

1.

Legislation affecting distribution.

Business services (3 c l ass periods)
a.

Cre dit.

b.

Credit bureau .

c.

Methods of collection.

d.

Banking.

Unit 14. Advanced salesmanship (12 class periods)
Unit 15.

Leadership ( 10 class periods)
a. Job instruction training.
b.

Human relations training

In summary, distributive education curricula are in constant
transition from yesterday's practices to tomorrow's expectancies and
needs.

The student is in transition from childhood to adulthood . His

learning abilities depend on his needs and are in various stages of
maturation.

His socia l attitudes and persona l characteristics show

day-to - day fluctuations as well as progressive developmental states.
Therefore, one of the curricula responsibilities is to accomplish goals
and objectives through people.

The distributive education program at

Box Elder High Schoo l was one way of introducing the s tud e nts to various
occupational fields and opportunities in the American economic system.
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CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The dis tributi ve education program that was established at Box
Elder High School was developed by five teachers and had 28 students
in the program.

The project was conceived at Utah State University by

Professor Gary Smith as part of the H igher Education Ac t of 1965,
Title VC, fellowship program that was developed for the 1968-69 school
year.

The primary objective was to establish a distributive education

program in a town where there was con s ide rable res istanc e to federa lly
sponsored programs generally and specifica lly to those dealing with youth
work programs . The second objective in implementing a distributive education program at Box Elder High School was in developing guidelines
which were: training stations, model stores , DECA club activities,
classroom agenda, and rapport with the business community .
The five instructors concerned with th e program were : Keith Fillmore,
Duane Jacobs, Sterlin g Ludlow, Thomas Rabb, and Richard Thomas .

Th e

four fellowship awardees were a ssigned to Box Elder High School for the
W inter Quarter, 1968, and Mr. Fillmore continued the program until the
end of the school year .
The tasks involved in establishing the distributive education
program at Box Eld e r High School were:
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l .

Planning meetings

2.

Interviews of students

3.

Public re l ations work with the Chamber of Commerce, Utah State

Emp loyment Office, mayor, and other importan t c ommunity off icials.
4.

C la ss instruction

5.

Coordination

6 . Assignment of JOb interviews and placemen t
The guidelines, which came from this study, were as follows:
1.

Public relations

2 . Selection of students
3 . Structuring the program
4.

Tra ining station selec tion

5.

Coordination

6 . Curn culum
7.

Text matenals

8.

Model store

Conc lusions

The goals of the program, which w e re to give the fellowship students experience in setting up a new distributive education program
as well as in actually establish ing the program, were both accomplished.
The co mmunity responded with enthusiasm for the distributive education
program.

Th e students responded with favorable comments and an en-

thusias tic attitude toward the program . The school administrators were
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impressed wlth the public relations work, community response , stude n t
support, and the development o f the over-a ll program.

The distri buti ve

educatiOn program was received so favorably that a fu ll -time tea c h er was
hired for the fo llowing year, and a complete program was expect e d to be
in opera ti on.

Recommendations

The first recommendation, which came out of th is project , wa s that
student interviews shoul d be conducted prior to the time s tud ent s a re admitted to the program.

By doing this, students with career in t e rests in

marketing and the related occupations cou l d be c hosen .
Anoth er recommendation was that t h e di s tri buti ve ed u c atio n pro gram
shou ld be structured six to nine months prior to the beginning of cl ass .
An advisory council should be chosen wh ich represents va r ious
facets of a community.

This advisory council shou ld include represen t a-

tives from business , parents, PTA , school , c ivic organizations , an d th e
Chamber of Commerce.
The public relations program should be e stablishe d wit h a go al to
keep the d i s t ributive education program b e fore th e pu bli c a t all tim es . To
do this, newspaper, radio, school newspape r, and o the r me d ia s ho uld be
used .
The sc hoo l cou n se lo r s s hou ld become fa miliar w ith the program and
goa l s o f a distributive educa t ion program.

Th e c o unse l or s sh ould be

worked with close l y for t he purpose o f aiding the distribut ive educatio n
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teacher coordmator m student selection.

The primary consideration in

choosing a student for the distributive education program shou ld be stu dent Interest.
Training stations should continually be fostered . The training
station should be considered as the primary teaching strategy in the
distributive education program.

Other outside teaching strategies should

also be used to supplement the text and lecture materials.

Some of these

other teaching strateg ies are model store , guest speakers, visua l aids,
and projects .
When a train ing station is c hosen, consideration should be given
to the relevance which the learning experiences at the training station
will have on the stud ent . The training station should offer experience in
marketing rel ated fields.

The training stations should offer an opportunity

for students to develop their occupational career choices . The training
station should g1 ve th e student prestige, and the owner or manager should
understand what th e objectives of distributive education are and be willing to work toward these goa ls .
When coordinating, specific time should be chosen and set aside.
The visits should be planned and a record of each training s tation visited
should be kept.
The curriculum should be constructed to meet the needs of the students as well as the community needs.

The use of group involvement and

role playing are excellent teaching strategies to employ in teaching the
students in the classroom .
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Every distributive education program should have a model store.
There is a great deal of free material which can be used to fill a model
store.

Most major business communities are very willing to furnish free

fixtures for a model store project.

Many s t ores will lend or offe r at no

charge c l othing items as well as other types of merchandise for the model
store.
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Appendix A

BOX ELDER SCHOOL DISTRICT
Department of Distributive Education
PARENTAL CONSENT FOR THE DISTRIBUTIVE
EDUCATION COURSE
Occupational Expe rience Program in the
RETAIL , WHOLESALE and SERVICE BUSINESSES
Dear _______________________
_____________________ has indicated an interest in the Distributive
Education Course for the l9___ 19___ school yea r. Please talk this over
with
after reading this letter and before signing
the attached application for the Distributive Education Course .
Distributive Education is an occupational experience program and not a
work program. The student is in the "training station classroom" while
working on the job, for which a part-time going wage is paid. If a student is interested for the sake of money alone, it would be better for
him (or her) to get an after-school job which would not be under the
school's supervision. Through the cooperation of the distributive businesses of
, the students work (under the supervision of the coordinator and the business ) throughout the schoo l year in
a regularly paid position which involves meeting the public. The exact
hours of employment depend upon the firm's needs and time for training,
and often includes Saturday, Sunday, or evening hours.
Any problems affecting the student's job and classroom activities must
be cleared through the o ffice of the teacher-coordinator of distributive
education. Each student accepted for this course is given equal con sideration for placement; however, no student is guaranteed a training
station. Sometimes factors which are beyond the control of the
coordinator enter into the pl acement of students; therefore, no promises
can be made.
The student receives
credits toward graduation for his training
period . This credit includes classroom instruction and working at the
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training station . This course is for one full school year; c redit cannot
be given for one semester. The student mus t sacrifice some o utside
interests, if he is going to progress, and this sh ou ld be care fully considered before regis t ering.
If you have any questions, please phone me at _ _ _ _ _ _ _ , o r make

an appointment with me at the school.
Sincere ly yours,

D. E . Teacher-C oordinator
WE HAVE READ THIS LETTER AND GIVE PERMISS ION F O R - - - - - - TO APPLY FOR THE DISTRIBUTIVE EDUCATION COURSE.

Mr. - - - - - - - - - - - Mrs . - - - - - - - - - - - -
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Appendix B

APPUCATION BLANK FOR DISTRIBUTIVE EDUCATION
(please print)
Name _ _ _ _ _ _ _ _ _ _ _ Student #_____ Height._ _ _ _ __
Date of B i r t h - - - - - - - Sex _ _ _ _ Age _ _ _ Weight _ _ _ __
Condition of your health: Good
Do you have defects m:
Sight___
Body _ _ _
Precautwns necessary due to any of the

Fair
Poor
Ltd ._
Heanng _ _ _ Speech _ _ _ __
Heart
Other _ _ _ __
above named defects: _ _ _ _ __

How many times have you been absent from school this year? _ _ _ _ __
(If absent over 5 times, give the reason) _ _ _ _ _ _ _ _ _ _ _ _ _ __
How do you consider your record as a student: Excellent-------Above Average_ _ _ _ __
Average - - - - - - - - Below Average - - - - - PLEASE FILL lN ONLY THIS TOP PORTION AT THIS TIME . YOU WILL BE
CALLED IN LATER TO FTLL OUT THE REST OF TillS FORM AND HAVE AN
INTERVIEW.

SELECTION OF TRAINING STATION

(Fill in at a later date)

If presently employed:
Present hourly wage is:
per hour.
Name of Company
Manager's name _ _ _ _ __
Do you wish to keep same employmen t next year? Yes _ _ No_ _
If not presently employed, or wish a change, where do you prefer to work
next year? Indicate first, second, and third choices:
Apparel shop _ _ _ _ _ Food Super Market _ _ _ _ _ Stationery _ __
Automotive Group _ _ _ Hardware
Specialty shop
Department store ____ Jewe lry
(Shoes, china,~
Drug store
Lumber
Variety _ _ _ _ __
Florist shop
Service station
Discount _ _ _ _ __
Other (please s p e c i f y ) - - - - - - - - - - - - - - - - - - - - - I PROMISE that, if I qualify for this course in Distributive Education,
shall accept whatever responsibilities are placed before me. I shall
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perform my job in a manner that will do honor both to my school and to
myself. I shall ever strive to do a better job and gain more information
throughout the course which will be applicable to the job which I shall
perform or hope to perform while I am a member of the Distributive Education program .
Signed __________________

Date _____________________

(DO NOT WRITE BELOW THIS LINE)

Number of times tardy __________________ Absent _ _ _ _ _ _ __
Scholarship ________________________________
Person ali ty _ _-:::--:-----------Intelligence - - - - - - - - - - Related Subjects Taken __________________________
Special Comments _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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Appendix C

BOX ELDER HIGH SCHOOL
Department of Distributive Education
PROGRESS REPORT FOR FIRST SIX WEEK PERIOD
Student _____________________________ Date ________________________
The studen t whos e name appears above is emp l oyed by your firm as a
retail-career train ee in Distributive Education. Will you please indicate
your opinion of this stud e nt by pl acing check marks in the spaces provided?
~xcel.

A.

Appearance:
1. Grooming
2 . Persona l hygiene
3 . Sel ection of c l othing

B.

Attitude:
1. Acceptance of
criticism
2 . Cooperation
3 . Concentration on job
4. Dependability
5 . Courtesy

C. Stockkeeping:
1. Know ledge of merchandise location
2 . Stockkeeping ability
D . Handling of system and
money:
1. Sales check procedure
2 • Arit hmetic
3 . Accu racy
4. Legibility
5. Spelling

1

Good Aver.
2
3

Does
Poor Failure not
apply
4
5
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Excel.
l
E.

Good Aver.
2
3

Poor Failure
4
5

Does
not
apply

Selling efficiency:
l. Approach
2. Knowledge of merchandise
3. Sales presentation
4. Trading-up
5. Suggestion selling
6. Referral of difficult
customers

COMMENTS about qualifications, performance, and future plans may be
added: _______________________________________________________

NAME OF FIRM

SI GNATURE OF RATER- POSITION
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Appendix D

BOX ELDER HIGH SCHOOL
Department of Distributive Education
RULES AND REGULATIONS FOR COOPERATIVE
MERCHANDISING TRAINEES

In this type of work, where the employer, the school, and the student are all concerned and working together, it is necessary that certain
rules and regulations be strictly observed.

The employer has certain

work which has to be done and is employing you, with pay, to do it.

The

school has a definite responsibility in the arrangement as it aids you in
preparing yourself for a career and making a reputation and record which
will follow you the rest of your life. You t h e student, as a representative
of the school, have definite responsibilities that must be fulfilled.

It

should be understood that all trainees must comply with and abide by these
rules.

Those who do not comply with the rules hereafter set forth, or the

rules and regulations of the firm for whom they work, will be dropped from
the program.
As a member of the Distributive Education Cooperative Merchandising class, I agree to comply with the following r egulations:
1.

Not to be absent from my job or from school unnecessar ily .

2.

Not to be late for work, but to be there before or by the time
my employer desires me to be there. Failure to report promptly
may inconvenience other employees.

3 . Not to ask the employer for time off during my work hours except in cases of sickness or emergency .
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Rules and Regulations
Pa ge 2
4. If I must be absent I will call my coordinator at
before
10:00 A.M. and explain why. I will also call my employer before the time I am due at work, and will try to give him plenty
of notice.
5.

I will not be absent from work without consulting the coordinator
under whose supervision I am working.

6 . In the event that my work is terminated for any period of time
during the school year, I will be expected to remain in school
in the afternoon and participate in work that may be assigned
from time to time by the coordinator and/or other school personnel.
7.

I will turn in my weekly work sheet to the coordinator each
Monday morning before the beginning of class .

8.

I will diligently pursue my studies in school. I understand that ,
if at any time , my school work is unsatisfactory, I may be taken
off co-op training until such time as my school work has satisfactorily improved.

9.

The school can assume no responsibility for the student as
he/ she travels to and from his/her cooperative training station
or during any "time off" periods he/she may receive from
his/ her employer.

10. If I am abs e nt from school in the morning, I will be expected to
be absent from work also. Converse ly, if I attend school I shall
be expected to be present on the job if my employer expects me
on that day.
11. I understand that dishonesty on my part will result in being
dropped from the program. Honesty in all business relationships is necessary for present or future employment.
12. I understand that no cooperative trainee may seek or accept
employment as on-the-job experience without the knowledge and
consent of the coordinator. No cooperative trainee may sever
his/her connection with the employer nor arrange for a change of
employers without the knowledge and consent of the coordinator .
Any difficulty arising in regard to work (pay, hours, transfer,
leaving, etc. ) should be discussed fully with my coordinator
before taking it up with my employer.

71
Rules and Regulations
Page 3
13.

I must dress properly for work. Tam expected to conform to
the rules and regulations of my employer regarding dress .

14.

Neglecting to comply with any of the above rules may result
in losing my job on the co-op program and in losing the credit
given for this work.

Date

Student
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Appendix E

WEEKLY TRAINING STATION REPORT
Name

Date ______________________________

Actual Schedule LAST Week
Probable Schedule THIS Week
Date

to _________
to ________

8 9 10 ll 12 l 2 3 4 5 6 7 8 9 10

8 9 10 11 12 l 2 3 4 5 6 7 8 9 10
Mon
Tue
Wed
Th ur 1--+-+-+--+--+-+--+-+--H+-+--+---l
Fri
Sat
Sun

Total Hours _________

l.

Hourly Wage ______ Total Gross Wages Last
Week $_ _ _ _ __

What were your responsibilities or duties on the job last week?
Approximate time ? ------------------------------------------------

2. What new knowledge or skill did you learn on the job?

De scribe.

3. What have you l earned in class that you have applied or observed on the
j ob, either from study or discussion?-----------------------------

4.

What difficulty occurred or what mistakes did you make on the job?
What did you do to correc t it? -------------------------------------

5. What skill or question could you use help on in performing your job
better ? --------------
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6 . What interesting or challenging relatiOnship did you have this week
with a fellow worker, customer, or sponsor? Explain.--------

7.

Add1lional comments:
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Report: Guidelines for Establishing a Cooperative Distributive Edu cation Program at Box Elder High School
Major Field: Distnbutive Education
Biographical Information:
Keith Fillmore was born in Burley, Idaho, Cassia County,
on March 17, 1926. He is the son of Marvel Cloward and
Burton Paulas Fillmore. His father is a retired rancher and farmer,
and both parents now reside in Twin Falls, Idaho .
He received his elementary school ing in Springda l e , Ida ho,
a fanning community. He attended both junior and senior high
school in Burley, Idaho. During his senior year, he was Student
Body President. He graduated from Burl ey High School in 1944 .
In January 1945 he enlisted in the a rmy and was chosen for
Officers Candidate School which he accepted . In August 1945,
when the war ended , he received his honorable discharge.
In January 1946 he enrolled at Brigham Young University in
Provo, Utah . In September 1946 he married Marcein Ginn of
Greenvi ll e, South Carolina, who was also a student.
Fro m 194 6 through 1949 he was a s t udent and partic i pat ed in
different organizations on campus. The year 1948-1949 he served
as Student Body President of Brigham Young University.
In June 1949 he received a Bachelor of Science degree in
marketing and business administration.
In June 1949 he became an employee of the J. C. Penney
Company in Provo, Utah. While he was with the Penney Company,
he lived in Provo , Utah; Ogden, Utah; Denver, Colorado; and wa s
transferred to Tremonton, Utah , as s t ore ma nager where h e worke d
until 196?.
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In Jun e 1962 he left the Penney Company to open Keith's
Shoes and Apparel in Tremonton, Utah. In 1967 h e decided to
continue with his educat ion when he enroll ed at Utah State University , working toward a Master's degree.
In April 1968 he opened Ceenie' s Shoppe in Logan, Utah,
a ladies clothing store.
He i s now t eac hing part-time at Bear River High Sch ool and
plans to continu e hi s studies working to ward his PhD.

